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McWilliam and Bailey (1992, as cited by McWilliam and Casey, 2007) defined engagement as the amount of time a child spends interacting with his environment (adults, peers, and materials) in a developmentally and contextually appropriate manner.  McWilliam and deKruif (1998, as cited by McWilliam and Casey, 2007) further defined levels of engagement under the E-Qual III system that are aligned with a developmental hierarchy.  They identified nine types of engagement: nonengagement, casual attention, undifferentiated, focused attention, differentiated, constructive, encoded, symbolic, and persistent. These types of engagement represent a developmental hierarchy from non-engagement to sophisticated engagement.  The purpose of this paper is to explore the relationships between McWilliam and Bailey’s (1992, as cited by McWilliam and Casey, 2007) engagement definition and several major theories in the field of early childhood development and learning.	Comment by EHHS: Good intro, you narrowed the scope of your paper nicely with a specific purpose. 
Bronfenbrenner’s (1979) ecological systems theory describes the relationships and interaction between different levels of social systems in a child’s life and their influences on a children’s development.  His theory explains how culture and subcultures affect parental expectations of child engagement and therefore parental interactions with their young children that promote or inhibit children’s level of engagement sophistication. According to the ecological systems theory, engagement behavior would increase or decrease as a result of social expectations in a particular setting.
Vygotsky’s (1978) Zone of Proximal Development (ZPD) theory would also support the hypothesis that engagement behavior would increase or decrease as a result of social expectations in a specific setting.  However, the ZPD theory further implies that children will be most engaged with information and experiences that are slightly beyond their current levels of understanding.  The ZPD theory also suggests that adults, or children with the capability for more sophisticated and/or higher frequency of engagement, can support, or “scaffold,” a child’s engagement to help that child develop more sophisticated and/or greater frequency of engagement behaviors through social interaction.	Comment by EHHS: Yes, it is a social learning theory
In contrast to Bronfenbrenner and Vygotsky, Skinner’s (1953) theory of behavioral learning implies that discrete skills can be taught in isolated situations and generalized across situations by using contingent reinforcement.  By providing contingent reinforcement when a child exhibits an engagement behavior, a teacher or caregiver can increase the probability that the engagement behavior will occur again.  In order to analyze and modify behavior, Skinner (1953, p. 31) separates internal causes of behavior from external causes of behavior just as McWilliam and Casey (2007) separate inner states from external-observable characteristics of engagement.  This intentional separation of internal and external causes of behavior implies that there are components of behavior (i.e. internal components), including engagement behavior, that researchers cannot measure, describe, or manipulate.  	Comment by EHHS: Good point. We do not deny the internal states, rather we just choose not to try to describe them…
	Piaget’s (1954) assimilation and accommodation theory attempts to describe the internal process of learning.  Piaget used the term schemata (p. 350) to represent an individual’s internal mental structures (or level of understanding) based on all previous experiences in that individual’s life and biological structures.  According to Piaget, when an child interacts with something new in his environment he either categorizes the new experience into his existing schemata (assimilation, p. 351) or modifies his existing schemata to reflect what is new and different about the new experience (accommodation, p. 352).  Because Piaget’s theory focuses on the interplay between a child’s inner state and his interactions with the environment, its relationship to engagement is significantly different from the previously discussed theorists.  Assimilation and accommodation describe how interactions are processed in a child’s mind rather than describing what external, observable behavior results from the interactions.  A child’s engagement can potentially provide some insight into how that child has processed a previous interaction.  
	Engagement, as defined by McWilliam and Bailey (1992, as cited by McWilliam and Casey, 2007) appears to be most closely related to the socio-cultural theories of Bronfenbrenner and Vygotsky. The focus on the external factors that influence the type and frequency of child interactions with his environment connects engagement to Skinner’s behavioral learning theory.  Conversely, Piaget’s theory of development, which focuses on internal states, is essentially excluded from McWilliam and Bailey’s definition of engagement. 	Comment by EHHS: Ok sure, but so what? Would you have any practical insight for adults working with young children in ways to promote engagement or provide further research ideas for obvious gaps…Nice paper, it ended quite abruptly. 

Your paper was well organized and nicely written. I think it is 4.75/5. Good work. 
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